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A Model for Great Teaching

1. Understanding the content

Having deep ond fueat
knowledge ond Rexible
understanding of the content you
ore teaching

Knowledge of common shudent
siategies, misconcephons and
shicking points in relation lo the
content you are leaching

2. Creating a supportive environment

Promoting interacsons and

relatonships with all wudenh ot

ore based on mutval respect, core,
' tons in &

with students; being sensiive fo the

individual needs, emoSions, culture

ond beliefs of students

3. Maximising opportunity to learn

Monoging kme ond resources
efficiontly in the claswoom to
maximise productivity and
minimise wosled fme (e.g.,

starts, fronsitions); giving cleor
instructions 3o shudents understond
whot they thould be doing; ving
(ond exphicitly seaching) routines

1o make ronsifons imooth

4, Activating hard thinking

Struchuring: giving students

on oppropriate tequence of
learning tosks; signalling learning
objectives, raonale, overview,
keoy ideas and wages of progress;
matching tasks o learmen’
needs and readiness; scoffolding
ond wpporkng to make tasks
occessible 1o oll, but groduolly
removed 30 thot oll shudents
swccoed of the required level

Inderocting: responding
oppropeiotely 10 feedback from
siudents about heir thinking/
knowledge/understonding: giving
shudents actionable feedback to
guide their learning

Tdene Bt
b

Knowledge of the requirements
of curriculum sequencing and
dependencies in relaion to
the content and ideas you are
teaching

Promoting o positive chmate of
sudent-sdent relakonships,

Knowledge of relevant curriculum
tosks, assessments and ockivities,
polental; being oble to genercte
varied explonations and muliple
representations/anclogies/
exomples for the ideos you ore
teaching

Creating o cimate of high
expeciotions, with high chollenge

characterised by respect, trust, ond high trust, 30 learners feel itis

cooperation and core okay to have o go; encouroging
leornecs fo attribute their success

Promofing learmer molivation or failure 1o tings they con

#rough feelings of competence, change

outonoemy and relatedness

Ensuring thot rules, expeciotions Preventing, onScipoting &

ond consequences for behaviour responding to polentially

ore explict, cleor ond ihenthy daruphh id &

opphied posdive siudent behaviours;
signalling awareness of what is
happening in the classroom and
responding oppropriately

Exploining: presenting and
communicoling new ideas
clearly, with concise, oppropriate,
engoging explonaiony
connecting new ideos lo what
has previcusly been learnt (and
re-ackvaling/ checking that prior
knowledge); using exomples (and
non-exomples] appropriately

10 help loarners understand and
build connecions; modeling/
demonstraling new skills or
procedures with oppropriate
scaffolding and challenge; uing
worked/ port-worked examples

Embedding: giving stedents sk
ot embed ond reinforce learming
requiring them to proctise unsl
learning is Auent and secure;
ensuring thot once learnt material
is reviewed/ revisited Jo prevent
forgetting

Great Teaching Toolkit

and connected, flaxible thinking
omong learners (e.g., "Why?!
‘Compare; ek ). vsing questions
1o elicit sudent thinking: geting
responses from oll wudent,;

A Model for Great Teaching

Great teachers
understand the
content they are
teaching and how it
is learnt

Great teachers
manage the

opportunity to learn

Evidence Bored
Educaton

© Evidence Based Education
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Great teachers
create a supportive
environment for
learning

Great teachers
present content,
activities and
interactions that
activate their
students’ thinking

Great Teaching Toolkit



Retrieval Practice Cognitive Load Spaced Practice Relationships
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P
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Teaching & Learning Jigsaw (Jones, 2018) ¥

Feedback is an important piece of the

teaching & leaming jigsaw puzzle.

Providing feedback fo leamers must be
sustainable & workload friendly as there are
other pieces of the puzzle, teachers have to

dedicate time to.

Feedback should be combined with other
pieces of the puzzle e.g. relationships &

routines.
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Feedback!
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Feedback!
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“Feedback is one of the most powerful

IIIIIIIIIIIIII

forms of infervention in education, but it

is also one of the most misunderstood”.

Kirschner & Hendrick 2024

Great Teaching Toolkit



Q. What is the pumpose of
teedback?

Great Teaching Toolkit



WHAT DOES THIS LOOK
LIKE IN THE CLASSROOM?
Bridging the Gap Between Research and Practice

“The main purpose of
feedback is to improve the

student and not the work”

Dylan Wiliam (2017)

Great Teaching Toolkit



High-quality assessment is the source of information for

effective feedback that improves the student, not the work.

Great Teaching Toolkit



Focus on the leamer, not the work ... o

S5pelling and Grammar: English (U.K.)

Mot in Dickionary;
A paire|nf shoes = | L lgnore Once J
3 [ Ignore Al ]
[ add ko Dictionary ]
L
Sugagestions:
pair | [ Change ]
paired
pairs [ Change All ]
pare
rammar =
padre
Dictionary language: |English (LK w |
“heck grarmmar
options. .. IJndo [ Cancel

Great Teaching Toolkit
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Education Endowment Foundation Guidance Report

(2021)

“Feedback can be verbal or
written, or can be given
through fests or via digital
technology. It can come from

the teacher or peers”

Education
LD

Foundation

1

Lay the foundations for
effective feedback

Figh quaity inilial instructio
wall e the work that

Endowment

. e indihicksal
sllective understancing

g farverd,

gaps that pupls exhibit
Specilically, high guaiy
iy focais O the bask subject
and sail-regulation siralegies.

Feechack thal focuses on &

4

Carefully consider how to
use time-
efficient, written feedback

irillen leedtack may
be effective i folows high
qualky foundatiar

task, subject, andior sell-
and is e

school leaders.

TEACHER FEEDBACK TO
IMPROVE PUPIL LEARNING

Summary of recommendations

)

Design a school feedback
policy that prioritises

and exemplifies the
principles of effective
feedback
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“Students often find teachers’ feedback confusing, non-
reasoned, and difficult to understand. Sometimes they
think they have understood the teacher’s feedback when
they have not, and even when they do understand it, they

may not know how to use it.”

Hattie, J. (2011). From Sutton, R., Homsey, M.J., & Douglas, K.M. (Eds., 2011), Feedback: The communication of praise, criticism, and advice. Peter Lang
Publishing: New York.

Great Teaching Toolkit



“In higher education, students often misunderstand

teachers’ written feedback. This is worrisome, since

written feedback is the main form of feedback in

higher education.”

Impact of feedback request forms and verbal feedback on higher education students’ feedback perception, selfefficacy, and motivation.
Agricola et al. May 2018.

Great Teaching Toolkit



4.4: The quality of leaming interactions
between teachers and students is central to

the leaming process.

Great Teaching Toolkit



Understandable - Do pupils understand the feedback? Do they understand what they

need to do fo improve?

Great Teaching Toolkit



Understandable - Do pupils understand the feedback? Do they understand what they

need to do fo improve?

Helpful -This is key. If the feedback isnt helping the leamer move forwards and

progress with their leaming, then the feedback is not effective.
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Understandable - Do pupils understand the feedback? Do they understand what they

need to do fo improve?

Helpful -This is key. If the feedback isnt helping the leamer move forwards and

progress with their leaming, then the feedback is not effective.

Actionable - Can pupils act on the feedback? Teachers should provide a task and time

to respond and act on all feedback provided.

Great Teaching Toolkit
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Teachertapp-

How it works... =
Answer 3 dails q,ue-stions —_—

Each day we ask 3 questions about school life to
help build a picture of what's happening in schools

Vie.w Results & Influence PoliC3

See what everyone else is thinking! We share the
results so you learn something new each day.

Dnsoins Quick CPD 2 =
N\onthla Prizes

[

We give back to those who take part! Recommended
daily reads help you be a better teacher PLUS prizes!

& App Store

* Google Play

www.teachertapp.co.uk
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Which part of your job do you love the most?
Lesson planning

Teaching lessons

Marking students' work

Recording attainment information and other data collection/analysis

Behaviour management in and outside the classroom

Pastoral support for students

Extra-curricular activities

Speaking with parents

Staff management

Not relevant / cannot answer

8,317 responses on Sunday, 18 October 2020

8%

65%

1%

1%

12%

4%

1%

4%

TEACHER R TAPP

ASK-ANSWER - LEARN

2020
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Which part of your job do you love the most?

Lesson planning
Teaching lessons

Marking students' work

Pastoral support for students
Staff management

Not relevant / cannot answer

7,764 responses on 4th September 2021

9%

66%

0%

16%

5%

3%

2021

Great Teaching Toolkit
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Teachertapp:

Which part of your job do you love the most?

Lesson planning
Teaching lessons

Marking students' work

Pastoral support for students
]

Staff management

0

Not relevant [ cannot answer

7,956 responses on 23rd July 2022

9%

64%

0%

16%

6%

3%

2022

Great Teaching Toolkit
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Teacher+tapp:

Which part of your job do you love the most?

Lesson planning
Teaching lessons

Marking students' work

Recording attainment information and
other data collection/analysis

Behaviour management in and outside
the classroom

I

Pastoral support for students
=

Extra-curricular activities

®

Speaking with parents

I

Staff management

®

Not relevant / cannot answer

9,899 responses on 30th August 2023

7%

63%

0%

2%

1%

14%

4%

1%

4%

3%

2023

Great Teaching Toolkit



To mark, or not mark?@

Great Teaching Toolkit



NASUWT: Tackling Excessive Workload 2024

‘Teachers should not be required to provide extensive
written comments on every piece of work, given that there
is very litle evidence that this practice improves pupils’

outcomes in the long run.”

Great Teaching Toolkit



Dylan Wiliam - Four Quarters Marking >

SELF-ASSESS ABOUT 25%
WITH TEACHER S
--= MONITORING THE QUALITY

MARK IN DETALL,
25% OF WHAT
STUDEN TS DO '==+5

PEER ASSESSMENT
SHOULD BE THE

OTHER 25%.

SKIM ANOTHER
25%

Great Teaching Toolkit
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Q. How do your students respond
to feedback?

Great Teaching Toolkit



“The only thing that matters with feedback is the reaction of the
recipient. That's it. Feedback —no matter how well designed—

that the student does not act upon is a waste of time.”

Dylan Wiliam (2017)

Great Teaching Toolkit



Prevention is better than cure

strategy ...

Great Teaching Toolkit
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» What are the common misconceptions that students often have in

this topic?

Great Teaching Toolkit



» What are the common misconceptions that students often have in
this topic?

» How can | identify and address this misconception with my class?

Great Teaching Toolkit



» What are the common misconceptions that students often have in
this topic?

» How can | identify and address this misconception with my class?

« What key terms are often challenging fo spell?

Great Teaching Toolkit



W hat are the common misconceptions that students often have in
this topic?

How can | identify and address this misconception with my class?

What key terms are often challenging to spell?

W hat other literacy emors are common with this topic/ style of
task?

Great Teaching Toolkit



History: Misconceptions Bank /
Germany 1918-1933

35

The Nazi party was founded by Anton Drexler, not Adolf Hitler. Pupils often refer to Hitler as the founder of the
Nazi party but this is untrue (he was actually the 55th member to join!).

Some pupils do not realise that the Nazis did not start WW1, the party was not established until after WW1 in
1919.

Hitler was not German, he was born in Austria (German speaking). This surprises a lot of pupils.

The Nazis did not invent anti-semitism. There are examples of hostility and abusive treatment of the Jews
throughout history. It is worth explaining this to classes for context.

Other minorities were targeted by the Nazi party, examples of these should be explored in addition to treatment
of the Jewish people.

Pupils have a belief that the Nazi party were always considered evil and were hated. Although they did receive

opposition the party certainly had a lot of support and momentum with the rise of extremism.

Great Teaching Toolkit
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English Literature: Misconceptions Bank /
Frankenstein

Frankenstein is the name of the scientist and creator, not the monster, but students can confuse this
as the monster has no name.

Victor Frankenstein did not live in a grand castle, this misconception has been created through film
versions of the story.

Frankenstein was not a ‘crazy old scientist, he was young, intelligent and ambitious.

The monster is stupid, this is not true in the text but is how the monster has become viewed in
stage and film productions and this misconception has become embedded in modern culture.
Frankenstein created an ‘evil monster, the monster was initially innocent until learning about death

and destruction from mankind.

Great Teaching Toolkit



4.4: Interacting. Responding appropriately to feedback from
students about their thinking/ knowledge/ understanding;

giving students actionable feedback to guide their leaming.

Great Teaching Toolkit



Examples of

actionable feedback ...

Great Teaching Toolkit



The Detective Strategy: Dylan Wiliam

1) 4x+3=51 Answer =12
1) 6x-2= 34 Answer = 5
3) 12+5x=62  Answer=10
4) 7x-3=53 Answer =9

5) Sx-1=64 Answer = 12

Teacher: “Two answers are incorrect,
find and fix them”

Great Teaching Toolkit



The Detective Strategy: Dylan Wiliam

World War One broke out in 1912 and ended in 1918.
There were several causes of the war, including
militaryism, the alliances, imperialism, nationalism
and the assassination of Franz Ferdinand in 1914. |
believe all causes were significant but the most
important factor was the assassination, as it sparked
outrage and encouraged countries to fight.

Teacher: “One of the historical dates is

wrong and a key term is spelt incorrectly.

Find and fix the errors.”

Great Teaching Toolkit



Dot Marking

@ Word War One broke out in 1912 and ended in 1918. There
@ were several causes of the war, including militaryism, the
alliances, imperialism, nationalism and the assassination of
Franz Ferdinand in 1914. | believe all causes were significant,
but the most important factor was the assassination, as it

sparked outrage and encouraged countries to fight.”

Great Teaching Toolkit



Helpful Highlighting

World War One broke out in 1912 and ended in 1918.
There were several causes of the war, including militaryism,
the alliances, imperialism, nationalism and the assassination of
Franz Ferdinand in 1914. | believe all causes were significant,
but the most important factor was the assassination, as it

sparked outrage and encouraged countries to fight.”

Great Teaching Toolkit



43

Yellow Box Method — Selective Marking

Great Teaching Toolkit
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Blue Box Method — ‘Successful Snapshots’
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“Organising feedback conversations, in which feedback request
forms and verbal feedback are used, is a promising intervention to

prevent misunderstanding of written feedback.”

Impact of feedback request forms and verbal feedback on higher education students’ feedback perception, selfefficacy, and motivation. Agricola et al. May
2018.

Great Teaching Toolkit



Verbal Feedback

. This can happen live in a lesson, to help

students move forward with their leaming

- responsive teaching and workload

friendly.

Great Teaching Toolkit



Verbal Feedback

This can happen live in a lesson, to help
students move forward with their leaming

- responsive teaching and workload

friendly.

Remember the limitations of working

memory with verbal feedback - students

may quickly forget the feedback and
fargets.

Great Teaching Toolkit



Verbal Feedback

This can happen live in a lesson, to help
students move forward with their leaming -

responsive teaching and workload friendly.

Remember the limitations of working

memory with verbal feedback - students may

quickly forget the feedback and targets.

Technology can also support verbal
feedback with audio and recorded

feedback.

Great Teaching Toolkit



Basic response

Adding more detail

Example: Three men
wanted to become King in
1066.

In January 1066 Edward the Confessor, the King, died and
this caused many issues as he did not have a son or *f'”e***
heir to the throne. There were three main contenders to the
throne. The first contender was f—ic.'rl:j.::l' Godwinson, a

powerful :nc.uh nobleman with a d:m;r army and o wreu a

lot of land. Harold was related to Edward through marriage.

Harald Hardrada did not have a claim to the throne or
CD:"”'.‘ECDGI‘.‘ but he felt he should be King o E"‘j""'ﬂ""’l’
William Duke of Normandy was friends with Edward and
he said that Edward had promised him the throne but this
was unclear.

The Vikings were not
prepared for the English
when they arrived in the
North of England.

The Viking axe man killed
English soldiers.

Harold Godwinson had an
advantage|at the Battle of

49

W hole Class
Feedback:

Modelling

Responses

Great Teaching Toolkit
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2

LA L g B I R L O

1

The Vikings were not
prepared for the English
when they arrived in the
North of England.

The vikings were not prepared for the English when they
arrived in the north of England. Panicking, getting the
armor ready, the spears and all the deadly weapons. They
didn't have that much time so he told one of his fierce
soldiers, the Axe men, killing 50 soldiers giving the vikings
more time to get ready]

The Viking axe man killed
English soldiers.

The viking Axe men were fierce, brave,and strong. He killed
50 men with an Axe slicing them into pieces. One of the
soldiers came across when he went under the bridge,
killing him with a sword under his legs, which killed him
instantly.

Harold Godwinson had an
advantage at the Battle of
Hastings.

Harold Godwinson had an advantage of winning because
William was down the hill but Harold was up the hill and it
would have been more difficult to go up than going down.
They also made a shield wall which is a very old taktik but
it was very useful for defending the English Army.

William and his soldiers had
an advantage at the Battle
of Hastings.

William had the advantage of breaking the shield wall
which he ran down back the hill thinking that they were
turning back, meaning they thought they had won.
Harolds soldier goes down the hill where William has
successfully broken the shield wall. William quickly turns
back and fights back again.

W hole Class
Feedback:

Modelling

Responses

Great Teaching Toolkit



https://mrthorntonteach.com/2016/04/08/marking-crib-sheet/

Date: Class:

Piece of work:

Common Strengths:

Missing/Incomplete Work: 1oD0"

SPaG:

Common areas for development:

Potential Actions:

DIRT Activities:

;NEXT?

‘.' Use exemplars from:

Whole Class
Feedback:
Crib Sheets

Great Teaching Toolkit


https://mrthorntonteach.com/2016/04/08/marking-crib-sheet/
https://mrthorntonteach.com/2016/04/08/marking-crib-sheet/
https://mrthorntonteach.com/2016/04/08/marking-crib-sheet/
https://mrthorntonteach.com/2016/04/08/marking-crib-sheet/
https://mrthorntonteach.com/2016/04/08/marking-crib-sheet/

https://mrthorntonteach.com/2016/04/08/marking-crib-sheet/

w History Marking Crib Sheet
Praise:

m ‘K(;j‘\\ = I\W (’/} QM’\

P\):r\)ie L~ Summ a,um@./owuw oF M
Qle - Vidvol %
- Apat A

LZZ21& AL
Xoe -~ M&Ukﬂ Maciteene

T e R e i Whole Class

|(enia

| Feedback:
Cnb Sheets
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https://mrthorntonteach.com/2016/04/08/marking-crib-sheet/
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Have you used capital

letters correctly?

Have you included full
stops at the end of your
sentences?

Have you used

paragraphs to structure
your work?

Have you double
checked spellings of
keywords?

Is your written work

legible/ easy to read?

Have you used the
correct homophones?
Their/They're/There

Read and reflect. Check and correct.

Are your points

supported by detail?
Facts, stats, examples?

What are the key
strengths of this piece
work?

How do you think this

piece of work could be
improved?

- D

Great Teaching Toolkit
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M=
O=—
O=—

Self Assessment: Reflection Ticket

Areas of strength (accuracy and confidence) Areas for improvement (gaps in knowledge)

J

Great Teaching Toolkit
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Year 5: Climb Every Mountain!
FAMOUS MOUNTAINS:

KEY VOCABULARY

GLACIER: a mass of
compacted snow and ice
that moves very slowly.

BLOCK MOUNTAIN:
a block of rock forced
upward to form a mountain.

1 1

MAGMA: the molten rock
CORE: the hot molten found below Earihs

centre of Earth ® surface.

| |
| mounteverest ] [ mountkiimaniaro | [ moNTBLANC

BEN NEVIS

D [?&W@\ —
(
(

| ssasm/20031t | | s5.895m/19341c | | 4,808m/15,774ft ] 1,344m /4 413ft

¥ X ¥
The highest mountain on land in A dormant volcano found in The tallest mountain in the ]

CONTINENTAL PLATE:
another name for a tectonic
plate (see below).

RIFT VALLEY: a valley
area created when a fault
forces land to slip downward

The tallest mountain in Europe.
the world. Tanzania in Africa. P United Kingdom.

Located in The Alps mountain
Located in the Himalayan Part of the Eastern Rift Mountain P Located in Scotland in the
range.

mountain range. Range. Grampian Mountain range.

TECTONIC PLATE:
massive rocky slabs, often
as big as a continent,
making up Earth's crust.

CRUST: the outer layer of
Earth.

WHAT? CONTINENTAL PLATES:

OCOHOLO®

A mountain is a rugged outcrop of Mountains can be formed in EROSION: when hot TREE LINE: the point on
rock that is over 600m or 2000ft several different ways: rock, ash and lava are a mountain at which trees
above sea level. *The collision of continental forced out of a volcano. are unable to grow.
(tectonic) plates.
*The faulting/folding of rocks. FAULT: a crack through VOLCANO: an opening in
*The eruption of volcanoes. Earth's crust, usually found the Earth's crust from which
on the edge of a tectonic hot or melted rock and
Mountains can have a base under plate. steam erupt.

the sea- just like Mauna Kea in 3
Hawaii which is 10,203m high. { |
The surface of the earth is made

This means that it is 1000m taller of large plates or slabs called . 6

than Mount Everest. continental or tectonic plates.

whencrumpied Jand 15 extreme hot and cold

concertinaed between
32 : weather breaks up the rock.
colliding tectonic plates. N P

FOLD-MOLINTAIN: @ WEATHERING: where

FOLD AND BLOCK MOUNTAINS

THE ROCKY MOUNTAINS:

ARCTIC OCEAN ‘»\, ! rThe Rocky Mountains are the largest mountain range ir?

2 North America and stretches 3,000 miles / 4,800 km

o from British Columbia in northern Canada to New
Mexico in southem United States of America.

Aok
[y

CANADA

z
e -
=

(This mountain range is home to a variety of different\

Figure 3: The forming of block mountains. o " . .
trees including pine and fir trees.

Figure 2: The forming of fold mountains

UNITED
STATES

As plate layers lift and fold upwards, they form ranges of mountains Tectonic plates can also create upwards pressure on the Earth's
topped by individual peaks. These are known as fold mountains and surface causing rocks to shatter. When the pressure of tectonic plates

are very common in mountain ranges across the world. pushes upwards, it causes the formation of block mountains.

Itis also the habitat of many species of animal including
mountain goats, reindeer, grizzly bears, falcons and

e \ da\ eagles. )

Adam Woodward
@adamjames317
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()

Eg Self Assessment & Reflection: Exam Wrapper

1. How did you prepare for the test?

2. Do you think you

spent enough time

Yes No

mew)  studying? m—

3. Explain your answer.

4. How confident were you before the test?

5. How happy are you with your performance on the test?

e vy Newy vy

6. What mistakes did you make on the test?

7. What will you do

differently next time?

8. Set yourself two targets

to focus on:

Great Teaching Toolkit



Q. What are the challenges

with peer assessment &

feedback?
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Peer Critique - Ron Berger & Kate Jones

Providing peer
critique:

N

Receiving peer
critique:

~

/

( Kind: \

Kind critique is more
effective and helps us to
be more considerate.
Kindness is key. ,.

S/

-

. N\

Listen: '
Listen carefully without
being defensive. This is

not critical of you, but to

try to help you improve.
\ ry Py p /,

-,

-

\

Specific:
What exactly can your
peer do, focus on or
change to improve?

/
S

— e

Reflect:
Listening & reflection
are key. What is the
critique suggesting &
how is it helpful?

N

%
!

{

/
e

\

Helpful: )

It's important to
genuinely want to help
make the work better,
not just be critical.

S

Revise:
How can the critique &
advice be actioned to
improve the work & the

learner?

A

Great Teaching Toolkit
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https://classteaching.wordpress.com/2014/10/19/tlt14-feedback-matters/

Kind

| really like the way you
Excellent throughout
The most successful thing about this was
| enjoyed reading this because
It was especially good when you

Specific

In the first/second/third paragraph...

Ithink needs more focus on /could
include more connotation/could include more media terminology etc.
Your sentence/paragraph about was

because

Helpful (refer to success criteria)

You need to add
Don’t forget to
To improve your __try
Perhapsyou could...

62
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Correct use of

Check and correct

J literacy and P punctuation.
knowledge.
Check and V Opportunity for
SP correct vocabulary.
spelling.

Check and correct
grammar.

A word or phrase
is missing.

New paragraph
needed.

Wrong word -
homophone e.g.
their/they're/there

Meaning is unclear or
inappropriate
language is used.

Wrong tense.

Check and correct use
of capital letters.

FS

Write in full
sentences.

Great Teaching Toolkit
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https://classteaching.wordpress.com/2015/06/04/gallery-critique
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Gallery
Crtique
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Reflection questions ...

W hat types of feedback do you plan to provide?

How will you find out if students have undersiood your feedback?
W hat opportunities will you provide for students to act on that
feedback?

What are your key strengths in terms of feedback?

W hat are your areas for development in terms of feedback?

Great Teaching Toolkit
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FEEDBACK

Strategies to support teacher
workload and improve

pupil progress

) .-

208N (AT

Feedback: Strategies to support teacher workload and pupil progress
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https://www.amazon.co.uk/Feedback-Strategies-support-workload-progress/dp/1036009122
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Thank youl

@ KateJones_Teach

Great Teaching Toolkit



	Slide 1: Actionable Feedback
	Slide 2
	Slide 3
	Slide 4
	Slide 5
	Slide 6
	Slide 7
	Slide 8
	Slide 9
	Slide 10
	Slide 11
	Slide 12
	Slide 13
	Slide 14
	Slide 15: 4.4: The quality of learning interactions between teachers and students is central to the learning process. 
	Slide 16
	Slide 17
	Slide 18
	Slide 19
	Slide 20
	Slide 21
	Slide 22
	Slide 23
	Slide 24
	Slide 25
	Slide 26
	Slide 27
	Slide 28
	Slide 29
	Slide 30
	Slide 31
	Slide 32
	Slide 33
	Slide 34
	Slide 35
	Slide 36
	Slide 37: 4.4: Interacting. Responding appropriately to feedback from students about their thinking/knowledge/understanding; giving students actionable feedback to guide their learning.
	Slide 38
	Slide 39
	Slide 40
	Slide 41
	Slide 42
	Slide 43
	Slide 44
	Slide 45
	Slide 46: Verbal Feedback
	Slide 47: Verbal Feedback
	Slide 48: Verbal Feedback
	Slide 49
	Slide 50
	Slide 51
	Slide 52
	Slide 53
	Slide 54
	Slide 55
	Slide 56
	Slide 57
	Slide 58
	Slide 59
	Slide 60
	Slide 61: Peer Critique - Ron Berger & Kate Jones
	Slide 62
	Slide 63
	Slide 64
	Slide 65
	Slide 66
	Slide 67
	Slide 68
	Slide 69

