
Inclusion Strategy Statement
[INSERT SCHOOL NAME]
How to use this template
1. Replace every yellow field with your school’s own information. Delete unused rows and all editing notes before publishing.
2. Start with the school’s evidence and commonly occurring barriers. The example barriers and outcomes are prompts, not claims about your cohort.
3. Adapt the worked Great Teaching Toolkit activity to your staff and the implementation approach the school will actually use. Add every other IMF-funded activity.
4. Insert actual budgeted costs, check the totals and publish the strategy on the school website by 31 December 2026.
SCHOOL DETAILS
	School
	[insert school name]

	Strategy period
	September 2026 to August 2027

	Publication date
	[insert date—no later than 31 December 2026]

	Review arrangements
	[insert annual review date and any proportionate interim review points]

	IMF allocation
	£[insert the school’s actual allocation]

	Other school funding
	£[insert planned contribution from core funding, including the notional SEN budget, if any]

	Strategy lead
	[insert named role(s)]



	Editing note
In this example, the school uses the Great Teaching Toolkit (GTT) as its main professional learning system for improving its universal teaching offer. GTT is not presented as the whole inclusion strategy, a targeted intervention, a substitute for statutory duties, or a guarantee of pupil outcomes or an inspection judgement.





1 • IDENTIFY AND UNDERSTAND BARRIERS
Our inclusion ambition
At [insert school name], inclusion is the work of enabling every pupil to access an ambitious curriculum, participate in and contribute to the full life of the school, to belong and achieve. This is a strategy for all pupils.
Within this universal ambition, we give particular attention to the experiences and outcomes of pupils with SEND, disadvantaged pupils, pupils known or previously known to children’s social care, and any pupils who face other barriers to their learning and/or wellbeing. We maintain high expectations for all, identify emerging or changing needs quickly and accurately, and respond through everyday high-quality inclusive teaching, appropriate adaptations and a graduated approach.
	For all pupils
	Adaptations and additional support
	Specialist and partnership support

	Strong universal approaches, an ambitious curriculum, belonging, participation, contribution and access.
	Carefully selected support where the universal offer alone is not sufficient; monitor whether it helps rather than hinders learning.
	Reasonable adjustments, the graduated response, family partnership and specialist or multi-agency involvement where needed.



Our local context and evidence
[In 100–150 words, summarise the school’s context, existing strengths and the most important patterns in need. Avoid listing diagnoses; focus on barriers to learning and participation across the cohort.]
Possible evidence sources: classroom evidence and teacher discussion notes; internal assessment data; attendance and behaviour data; SEND, disadvantage and social-care information; pupil and family voice; personal education plans; safeguarding and pastoral information; and advice from external professionals. Use only evidence that is relevant, proportionate and handled appropriately.
Commonly occurring barriers
The first two rows are examples. Replace them with the school’s own evidence and add or delete rows as required.
	Evidence and pattern
	Barrier to learning or participation
	What pupils need from us

	Example: classroom evidence and pupil feedback indicate variation in routines, explanations and checks for understanding. Some pupils participate less consistently.
	Uncertainty about learning tasks, cognitive overload, missed misconceptions—these can reduce access, independence and participation.
	Predictable routines; clear explanations and modelling; accessible instructions; systematic checks; responsive support that preserves ambition and challenge.

	Example: attendance, behaviour and pupil voice indicate weaker belonging or confidence among some pupils, including pupils in priority groups.
	Some pupils feel less safe to contribute in class, less well understood as individuals, and less connected to classroom and school life.
	Respectful relationships; safe participation; high expectations; early family partnership; timely adjustments or additional support.

	[insert the school’s evidence and pattern]
	[state the commonly occurring barrier]
	[state what pupils need from the school]





2 • USE EVIDENCE AND SELECT A SMALL NUMBER OF ACTIVITIES
Planned activities and investment
The DfE recommends focusing on fewer activities and implementing them well. Every activity funded in whole or in part by the IMF must clearly fall under at least one of the seven principles of inclusion. The worked example below shows how GTT might support one universal-offer activity; it does not imply that GTT addresses every principle or every barrier.
ACTIVITY 1  •  WORKED EXAMPLE—ADAPT
	Activity
	GTT-supported professional learning to strengthen selected aspects of everyday inclusive teaching

	Barrier(s) addressed
	Example: variation in routines, explanation, checks for understanding and participation; weaker belonging reported by some pupils. Replace with the school’s barrier reference(s).



What the school will do
· Leaders select one or two tightly defined priorities from the school’s own evidence; GTT does not determine priorities on its own.
· [insert staff/teams] use relevant GTT courses, resources and techniques where available and selected.
· Staff use Development Cycles, where selected, and have regular protected discussion and support. The school decides the frequency and format.
· The SENCO, designated teacher and disadvantage/inclusion leads help connect learning to reasonable adjustments, the graduated approach and pupils’ contexts.
Intended outcomes (replace with local outcomes)
	· [insert a realistic implementation and classroom-practice outcome linked to the selected priority]
· [insert the change pupils should experience, especially those with SEND, disadvantaged pupils and those known or previously known to children’s social care]
· [insert a pupil outcome measure only where a plausible contribution can be evaluated within the strategy period]



Evidence and review
· Use a proportionate combination of existing evidence: staff reflection, sampled classroom evidence, pupil work, checks for understanding, participation, pupil/family voice and relevant outcome data.
· Treat learner/student perception surveys, where used, as one perspective. Triangulate evidence; changes to one survey alone is not proof of impact.
	Relevant DfE principle(s)
	Ambitious leadership and governance; high-quality adaptive teaching and curriculum; safe and respectful culture fostering belonging, attendance and participation.

	Cost, owner and timing
	£[insert actual quoted cost] • [insert IMF/other funding split] • [insert owner, staff in scope, timing and review point]



WORKED EXAMPLE DETAIL
How GTT can support Activity 1
GTT is used here as a shared framework and set of professional learning tools within the school’s wider improvement work. The contribution depends on leaders choosing a precise focus, protecting time, supporting staff to apply learning in context and reviewing multiple sources of evidence.
	School improvement task
	How GTT can contribute

	Choose a precise focus
	The Model for Great Teaching and available feedback tools may provide a shared language and help frame a problem of practice. The school’s own cohort evidence determines the priority.

	Build knowledge and skill
	Relevant courses, resources and techniques can support teachers to build relevant expertise. Leaders also draw on EEF guidance, statutory guidance, subject expertise and specialist advice.

	Apply and refine
	A Development Cycle can structure goal-setting, exploration, practice and review. It supports professional learning to build expertise; it is not a compliance measure, and its quality depends on time, feedback and contextual adaptation.

	Collaborate
	The GTT Teams area and associated resources can support professional discussion in groups (e.g., Departments and Phase Teams). The school decides who participates, the frequency and how this fits existing routines.

	Review pupil experience
	Learner/student perception surveys may contribute class-level information about relationships, safety, participation, belonging and expectations. They are one perspective: interpret, triangulate and protect confidentiality.



Pupil voice in the improvement cycle
	Editing note
Listen to pupils and review in the context of wider school evidence—what do you notice? Identify a specific barrier or problem of practice, select relevant professional learning and other support, apply and refine, gather evidence again, sustain, adapt or stop. Any change (e.g., a perceived improvement) should be interpreted cautiously, claims of impact should be supported by evidence.



What GTT does not replace
	Editing note  
GTT does not replace statutory duties, reasonable adjustments, assess–plan–do–review, specialist advice, the pupil premium strategy, personal education plans, safeguarding, attendance work, family partnership, or targeted support where the universal offer is insufficient. It also does not replace leaders’ judgement or provide direct evidence of improved outcomes.





3 • COMPLETE THE STRATEGY FOR THE SCHOOL’S OWN CONTEXT
Add the school’s other activities
Duplicate the block below for each additional universal or targeted activity. A complete example must include every activity funded by the IMF; the activities should respond to the barriers identified above and form a coherent whole.
ACTIVITY 2  •  SCHOOL TO COMPLETE
	Activity
	[insert activity 2 title]

	Barrier(s) addressed
	[insert the barrier reference(s) and explain why this activity is a proportionate response]

	What we will do
	[describe the activity, the staff/pupils involved, the delivery approach and any partners]

	Intended outcomes
	[state clear, realistic outcomes: implementation, practice, pupil experience and/or pupil outcomes as relevant]

	Evidence and review
	[identify a small set of existing evidence sources, the baseline, review points and who will review]

	Relevant DfE principle(s)
	[select the principle(s) this IMF-funded activity clearly falls under]

	Budget and funding
	£[insert budgeted cost] • [insert IMF amount] • [insert planned contribution from other school funding, if any]

	Owner and timing
	[insert named role(s), staff/teams in scope, start date and a review rhythm that fits existing school structures]



Investment summary
	Activity
	IMF contribution
	Other school funding
	Total budgeted cost

	Activity 1 • GTT-supported professional learning
	£[insert]
	£[insert]
	£[insert]

	Activity 2 • [insert title]
	£[insert]
	£[insert]
	£[insert]

	[add rows as required]
	£[insert]
	£[insert]
	£[insert]

	TOTAL
	£[insert]
	£[insert]
	£[insert]



Label other funding accurately: ‘planned contribution from other school funding to activities in this strategy’. Check that the IMF total reconciles to the school’s allocation and that any pooled or shared activity is supported by suitable financial governance.


4 • DELIVER, MONITOR AND ADAPT
Proportionate implementation plan
Use the school’s existing improvement, professional learning and governance structures wherever possible. The plan should make the work deliverable without specifying unnecessary meetings, records or evidence products.
	Stage
	School decisions and actions
	Owner / timing / support

	Prepare
	Confirm barriers and baseline data; consult pupils, families and staff; select a small number of activities; identify implementation risks and necessary resources.
	[insert owner, timing and protected time]

	Deliver and support
	Introduce the activity clearly; build staff knowledge and skill; provide modelling, feedback or specialist support; monitor workload and unintended consequences.
	[insert owner, timing and support arrangements]

	Review and adapt
	Use existing evidence and professional discussion to examine reach, quality and variation. Address barriers to implementation and make proportionate adjustments.
	[insert review point and decision-maker]

	Evaluate and sustain
	Compare evidence with the intended outcomes; consider value for money; decide what to sustain, adapt or stop; identify next priorities.
	[insert annual review date and governor/trustee oversight]



Monitoring and evaluation framework
	Editing note
Make sure the evidence you use can support the claims you make. Implementation evidence shows whether an activity happened. Practice evidence indicates whether adult behaviour may be changing. Pupil evidence indicates what pupils experience.



	Evaluation question
	Proportionate evidence
	When and by whom

	Was the activity delivered with sufficient reach and quality?
	Protected time and support provided; staff participation and feedback; implementation barriers; workload; access for intended staff/pupils.
	[insert review rhythm and owner]

	Is relevant practice - and pupils’ experience of it - changing?
	Sampled classroom evidence, staff reflection, pupil work, checks for understanding, participation patterns, pupil/family voice and, where used, learner survey patterns.
	[insert review points and owner]

	Are barriers reducing for all pupils, and especially the most vulnerable?
	Relevant attendance, behaviour, attainment/progress, engagement, belonging, wellbeing and participation evidence. Examine SEND, disadvantage and social-care patterns where valid and confidential.
	[insert baseline, review points and owner]

	What should we sustain, adapt or stop?
	Triangulated evidence, variation, unintended consequences, pupil/family voice, specialist advice and value for money.
	[insert decision point and governance route]





5 • EVALUATE AND SUSTAIN
Governance and accountability
[Insert the school’s concise accountability statement: named lead, reporting route, governor/trustee challenge, how spending and impact will be scrutinised, and how changes will be authorised.]
Governors or trustees should be able to test whether the strategy is being implemented, whether it is strengthening inclusion for all pupils, and whether the evidence indicates improvement for pupils with SEND, disadvantaged pupils and those known or previously known to children’s social care. Scrutiny should focus on the quality and impact of decisions rather than GTT platform activity or paperwork.
Review of the previous academic year
Complete this section for future versions. If this is the school’s first IMF strategy, replace the table with a brief accurate statement and retain the section heading.
	Activity and spend
	What was delivered
	Evidence of change
	Learning and next step

	[insert activity and actual spend]
	[state reach and implementation quality]
	[summarise relevant, triangulated evidence]
	[sustain, adapt or stop—and why]

	[add rows as required]
	[insert]
	[insert]
	[insert]



Using Ofsted’s language without creating an inspection document
This template uses language consistent with Ofsted’s state-funded school inspection toolkit for use from 7 September 2026, including high expectations; belonging; barriers to learning and/or wellbeing; everyday high-quality inclusive teaching; quick and accurate identification of needs; a graduated approach; and staff being equipped through suitable training and support. It keeps a clear focus on all pupils, with particular attention to disadvantaged pupils, pupils with SEND and pupils known or previously known to children’s social care.

Core sources to consult while completing the strategy
DfE • Developing an inclusion strategy using the Inclusive Mainstream Fund (updated 7 August 2026)
EEF • Guide to Inclusive Teaching (published 6 July 2026)
Ofsted • School inspection toolkit, operating guides and information
Great Teaching Toolkit • Model and product information
Source note: the DfE guidance is non-statutory, but the IMF conditions of grant require schools to publish an inclusion strategy and use IMF-funded activity in line with the principles of inclusion. Schools should check the conditions of grant and current guidance before publication.
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